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ABSTRACT 



The administration of French immersion program in an 



elementary school in Alberta, Canada, by anglophone principal with 
little or no knowledge of French is examined in this study. 
Interviews with eight anglophone elementary school principals found 
that a lacK of Knowledge of French was not perceived as a barrier to 
effective implementation of French immersion programs, although 
French language proficiency was viewed as an asset. Essential factors 
for effective administration of French immersion programs are 
commitment, understanding of program context, communication, and 
interdependent relationships. Fifteen implications for practice and 
eight recommendations for further research are included. Appendices 
include correspondence and questionnaire samples, and transcript and 
logbooK extracts. (57 references) (LMI) 
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THE EXPERIENCES OF ANGLOPHONE ELEMENTARY 
PRINCffALS WITH FRENCH IMMERSION PROGRAMS 

IN ALBERTA 

hTiooleLamane^ 
UnivenityofAlbena 
June 1990 CASEA Qmference 
Victoiu. British Odumbia 

Purpose of Study 

The purpose of the study was to investigate ^at it means for an anglophone 

principal with little or no knowledge <rf French to administer a French immersion program 

in an deracntary school in Alberta. The specifk; questions atWressed by the study 

1 . What were the administrative experiences of principals of French immersion 
programs? 

2. What kinds of issues and concerns about administration wei> raised by the 
principals in this study? 

3. In what ways did a lack of knowledge of French affect the pr.n< .pal's role as an 
adnninistratcn-? 

4. What critical incidents had the principal experienced because of a lack of knowledge 
of French? 

5 . How have principals coped in these situations? 

6. What advice would principals give to other French immersion school 
administrators? 
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Research Design 

The design of die study war. based upon the interpretive paiadigm which puipose 
was to bring tt> Us^t the ineanings and underttandinp of the subjecdve reaUtiet of the woik 
of the anglophone princq>als of French immenion prognuns. 

Because of the time involved in obtaining a depth of focus, the number of 
respondents was limited to dght elementary school princqMb with litde or no knc^ 
the French language. The administraton were from four Alberta school jurisdictions and 
dieir administrative experience varied from diree to over ten years firom ^11^^ 
years were as an administrator of a school with a French immetsioa program. Five 
respondents were male and dure were female, ^ith the exoqption of two admimstratots, all 
respondents were principals of dual-track schools. One participant administered a 
multicultural centre while anodier was a principal of a French immersion centre. 

The piloted data collection instrument wu die semi-structured interview. The 
reseaich questions stated above formed die basis of die interview guide. The format of die 
interview consisted of open-ended questions to avoid directing, controlling or narrowing 
information potentially available from respondents and to encourage a flow of 
conversation. All interviews were uped, transcribed and then sent by mail to the 
re^ionden'is in onier for diem to check fx accuracy of infonnation. 

Based upon content analysis, the colour-coded truiscripts were examined so as to 
formulate and record categories emerging from die data. Fually, diemes resulting from 
underlying messages were oudined. 

To ensure credibility and tnistwordiiness of die data analysis, I resorted to member- 
checks, peer debriefing and die audit trail as recommended by Cuba and Iino(^ (1981) in 
dieir article on naturalistic inqjir/. 
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Sumnuury of Mi^or flndinfi 
In essence, respondents in diis study were of die opinion diat t lade of knowledge 
of die Rpench language did not hinder dieir role at m adnrinittnior of a school widi a 
French immersion program, aldiough diey admitted diat French language prolicienqr 
would definitely be an asset However, diey did perceive certain fiicton to be essential to 
the effective administration of a French fanmendon program. They are: oommitQient, 
understanding of the context of French immersion programs, communication and 
dqwnding on odiers. 

rommitmgnt 

During die interviews, numy of the administraton alluded to the ooncqit oi 
commitmenL The meaning of tiie notion ci commitment on die pan of die principal varied 
from one respondent to anodier. However, all agreed dut it was a critical fiKtor in die 
successful implemenution and continuation of a French immenion programu The 
interviewees also recognized die high level of coomutment to die second language 
programs on the parts of both the immersion parents and leadiers. "Being sold on the 
program and adnunistrator attitudes were strongly cmphasimd 

llndgr^tondlny th# rontert of Mm Vrmth Immeraioii Promma 

Many responJents talked about die notion of "misoonoeption" as being die root to 
numy potential problems associated widi I¥ench inmersion programs. Therefore, di^ 
pointed out die need for all doecdy or indirecdy concerned widi die program 10 devekip a 
greater understanding of die context (rfFrendi inonoernon prognuns. 

Some of the le^xxidents interviewed were clear in stating duu although the Frendi 
immersion prognmu are difforent firom die regular English progruns, Rrench iinmersion 
students were in fact no different fiom non-iinniersxNi students. They talked about having 
to drive diis message across to students, teadien and parents alike. In particular, one 
prindpd was adainant in stating duu die belief duu inunersioa students were die "cream <rf 
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the crop" is a fallacy while another found that there is some preselection of immersion 
students. 

A number of the participants of this study commented on die strong commitment 
and involvement of immersion parents in die school /. couple of principals talked about 
having to channel immersion parents' enetgies in die right direction if diey diemsdves are 
to keep "running die show". Anodier principal noticed diat immersion parents involved at 
his school which is situated in a higher socio-economic area pose questions of a 
pedagogical nature radier dian strKdy asking if dieir (Mdren are bdhaving or not 

Several respondents in diis study indicated diat diere existed sooae opposition to 
French or immersion programs in one form or another on the part of non-immersion 
students, teachers and/or parents who feel diat preferential treatment is given to the 
immersion program at the expense of the non-immersion program. Non-immersion 
teachers fear the loss of their jobs and non-immersion parents and students do not want to 
be displaced due to die immersion program. A fiur nunoberof the respondents commented 
on the existence of an underlying current of prejudice or resentment towards Bench. 
However, one respondent suggested that hard feelings toward Frendi and die immersion 
program are to be expected since resistance is part of die process of planned change. 

It was found diat diere is a wide variety of Rendi immersion teachers in Alberta 
due to die supply and demand factor. Some participants alluded to die fact that non- 
Albertan Bench inranersion teachers arrive in diis province with a different mindset They 
commented on the fact that aocultundon of these teachers takes time. 

rommimigaUnn 

Many of die participant in diis study stressed die importance oi developing and 
maintaining good public relations widi non-immerskm parents as well as tiomeraon parents 
and die local community at large. They referred to public relations not as putting on a good 
face for die public, but radier as infcmning and educating parents and odier citizens in die 



local school community about the program as much as possible to avoid feelings of 
prejudice to arise in the school or in the community. Half of Aep^^ interviewed uw 
their role as ''selling** the immersion progranL One ci the respondents saw the French 
immersicn program as **becoming less and less of a selling job** because of its proven 
benefits. In addition, many respondents found themselves woridng closely with a parent 
group called **Canadian Parents for French** ifAdch has been known for its lobbies in die 
recent past However, some principals have designed the set-up of the schod parent 
association so as to inciude representatives of each program at the school and/or 
representatives of each class in order to encourage all parents in die school lo work K^etfier 
for the school as a whole. 

All principals m this study empha'^irv! die need for die principals to demonstrate 
good interpersonal skills when dealing widi odiers because di^ felt that diey must be able 
to show leadership and sensitivity towards both immersion and non-immersion students 
and teaching personnel. They talked about having to perceive and recognize die needs* 
concerns and personal problems of others and of being skilled at resolving conflicts 
involving students and/or teachers. Participants found themselves concentrating their 
attention and efforts on issues such as die following: focus on one schocri rather duui one 
program, staff cohesiveness, immersion teacher attitudes, working across programs, 
fairness and sensitivity to languages spoken in die school 

D^p#nding on Oth#ra 

Depending on odiers is die major coping strategy used by all respondents when 
affected by a lark of, or litde knowledge of, die French language. Many principals adnfiiaed 
having a heavy reliance, or dependency, upon resource people who are fmnally, or 
informally, selected to assist diem in situations calling for a knowledge of the second 
language. These resource people can be one or many of the following: external consultants 
from Alberta's provincial department of education, or from the University of Alberta's 



French faculty of education, Faculte St-Jean; second language consultants or supervisors 
from the school districi s central crfiRce. a member of the administradve team i.e* the 
assistant-principal who may hi^n to know French, or again, a key iamersion teadier 
who masters die second language. Aitas widi whidi principals need he ^ ue: evaluation of 
French inunersion staff language profidrocy, evaluation of teachers with problems, 
judging students' achievements, dealing with curriculum matters and oral and written 
communicatiaa such as on the phone or fice*to-face conversations, correspondence and 
ordering curriculum material. 

In terms of evaluating the French immersion teacher's ability to teach, several 
respondents said that they look for criteria that should be present in the teacher^s 
perfcnmance irrespective of the language of instruction. Some [nindpals admitted having 
difficulty with detecting "^nuances'* such as the teacher's level of questioning. A few 
prindpak comniented on the fiia that they ''talk naoce** to their 
to "stay on top of it^ 

During the interviews, prindpals expressed their concerns towards French 
immersion. Moreover, they weie asl^ what q)edfic advice tiiey would give to incoming 
anglophone prindpals of Frendi immerrion programs. Some suggestions were comnm to 
several rcqxHidents whereas other comments were unique to each individual 

Concerna 

The main concenis eiqiressed by die prindpals widi reference to 
were: availability of human and physical resources, language versus pedagogical skills of 
F^ch inunersion teachers, acculturation vaius nulitancy of udlingual firancophooe 
teachers and the transfer of French immersion students to the r^^ular English prognun. 

Adxkfi 

Despite the growing availability of workshc^ for beginning versus experienced 
anglophone administrators of French immersion progruns, many reqxHidents in this study 



have pointed out the value of personal experience and of experiences of others over and 
above that of workshops aldiough they have found dwse woithwhile in some Jttpeas. 

Some principals' advice to incoming adminisiimtan was to "make sure" that one 
builds a networic of resource people, be diey central office personnel, second language 
supervisors, teachers and/or odiers who are willing to help die principals cope with dieir 
"human deficiencies". 

PubUc relations and inteipersonal skilk were conskleitd to be vital by a number of 

principals. They stressed the impoitance oi dealing with conflicts related to die French 
immersion program whidi may arise in the communiQr or widun staff memben to maintain 
and/or promote a "positive school climate". One pritcipal pointed out that if "adnoinistnttors 
try to overiook diose problems diey don't go away, diey become bigger". 

Odier pieces of advice offered by respondents were: increasing one's knowledge <rf 
die program, increasing one's knowledge <tf ne«:h, hiring one bilingual perm to 
of die school administnuive team, reassuring parents, telling parents die trudi, getting rid of 
one'3 biases, supporting teachers versus watching diem bumout, having francophone 
teachers respect proper chvmels of authority, acknowledging program needs and odier 
tidbits of advice. 

Summary of Themes 
The administration of French immersion jnograms by anglophone principals has 
affected bodi the personal and profcssiontl lives of reqxxidents. Themes that have emerged 
from die data are: a growdi experience, woridng widi odiers, balancing progryns and die 
potential for conflict 

Reflections 

The undertaking of diis study has course encouraged me to reflect upon die issue 
of anglqihone principals and French immersion schools. These reflections based on related 
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literature and personal experience have resulted in the strengthening and/or the 
transformation ci some of the views which I held prior to this study. 

R#fl#gtlnnai Ba«#d on Rrf^tM IJt#rafaifg 

One can find many similarities between the findings of die review of related 
literature and the results of this study. First, bodi sources acknowled^ die importance of 
understanding the context of the French inunersioo program and of recognizing die 
ir^lications of bilingual education, liowever, although some researdters put enormous 
emphasis on French immersion as planned change, only one respondent stressed its 
importance. In fact, Alan fek diat many problems diat he had to fiioe as an administrator 
would not have occurred had the implementation of die Frendi inunersion prognun been 
treated as a process of planned change instead d a product and had the school board and 
schod district administrators been more conuiutied 10 the prognon dum 
For instance, problems related to parent groups and lack of curriculum resources would not 
have had to be dealt witfi. 

Second, diere is much agreement between related literature and diis study on die 
roie of the French immersion parents in terms of die nature of diese parents, dieir goals and 
social milieu influences. Where diey are ccMitradictory findings widiin the related htenture 
as well as between literature research and this study are in regard to elitism. Some 
respondents felt that immersion students were no different from non-immersion students as 
far as academic achievement, intelligence and genend background. For exanqile, Heather 
had much difficulty in convincing her rion-imniersion teadiers of this view. 

Third, die findings between literature research and diis study in relation to sdiool 
factors are comparable in terms of the role of the principal, the role of the Bench 
immersion teacher and curriculum resources. Aldiough reqixxidents agreed d»t the role of 
the principal as instructional leader was critical, they all felt that they could fulfil their 
responsibilities as such even diough diey absolutely had to depend on odiers to help them 



in this area. Research literature points out the need for principals not only to understand 
teaching methods as well as subject matter taught, but also have knowledge of the French 
language when dealing with specific componcnriof ti>e second language prognun. In thif 
req)ect. there is a discrqwncy between reseaidi literature and die data of this research as to 
whedier principals should know Frendi or net 

Uist. die findings between research Htcrature and this study are sindlar in relation 10 
student achievennent Bodi sources of data indicate diat generally, studentt in imnoeiskm do 
weU and that die prognun is smted to aU students. Aa a general rule, piincqwU in diis stud^ 
seemed to agree with the research literature's statement aldiough some felt diat inunersioR 
would not be appn^riate for students whose parents were not said on the prognun or who 
lacked confidence in dxir chikben's abilities. 

It is obvious diat as a researcher, I value the contributions oi research to die fiekl of 
education. However, as I read about multicultural education and more specifically FnatA 
immersion, it became clear to me diat since French imnoersion is a relatively new fiekl in 
Canada and since researdiers have only really begun to pay attention to it in the last fifleen 
years, research alone should not be considered as die answer in French imnxarsion 
education, especiaUy when inajor decisions are to be made. Researdi findings should by all 
means be studied and referred to, but at the sanae ticne should serve as a guide radier dum 
die "gospel trudi". Because so litde is known for sure in die fiekl of Frendi immerskm, 
diere is a tendency in all of us to hang on to researdi findings as tighdy as possiUe even 
diough diese may be subject to change. For example, ahhough "die benefits of an eariy 
starting age have been debated extensively for sevenl years" (Day & Shapaon, 1988, p. 
291X diere still exists die popular belief diat early immerskm is nwre effective duui tete 
immerskm. This belief is strongly maintained "because research has also demonstrated a 
strong rdationship between achievement and amount of time tpeat learning die second 
language" (Day & Shapson, 1988, 292). These audion also state duu "However, empiifcal 
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studies have uncovered little evideaoe of the superiority [of] younger seoond language 
leaniers. They suggest, on die contniy, diat clda levnen are quickBr and mocc efficient 
because of dwir more advanced cognitive sldlls" (p. 292). 

Anodier exaiiq)le is related to French inunenion students who are experiencing 
learning problems and to decisions peilaining to dw transfer of tiiese students to regular 
English classes. Current research (see Bmck, in Cummins, 1983) indicates that most 
problems experienced by students are cross-lingual. Therefore, Buck, in particular, 
promotes leaving die student in difficulty in die Rrench immersion dass and offering 
him/her remediation. She believes diat in diese cases, academics will suffer no matter 
which language of instruction die students ars taught in, so diey may as well acquire die 
second language oral proficiency. It should be noted diat research states dutt students of 
bdow average ability can leam die oral skills in die seoond language with no major 
problems despite die feet diat diey may be eiqieriencing kaming diffidddet andAv do 
pooriy in academic subjects. Deqiite Etude's reoommendadon, die issue of keqiing or 
tnuisferring die students widi learning difficulties reniaine problematic in Alberta becam 
diere are few remediadon services available to Reach immersioa students. Hence, in dds 
case, research has to be relied upon cautiously because die amtfiZt in which Bruck's 
findinp occurred is different from ours. It is impoitant to note diat Bmdc's findings 
resulted from studies done in Montrfal where French is not a minoriQr language. 

The context in which seoond language research is done is imponant to consider 
when studying its findings. For instance, one should be cautious wheat studying second 
language education findings found hi die United States u oppoied to Canada. One hu to 
remember diat die contexts of second language education differ quite maricefly between die 
two countries. In Canada, French stands u one of die two recognized official languages 
whereas in die United States, English is the only official language. In dds country, die 
rights ci die Bendi minority widi regard to didr huiguage are protected by die 1982 



ERIC 



11 



I 



CAn^iM Charter of Rights nnd Freedoms. Across the southern border, the rights of 
minority language groups are not officially recognized In addition, the Canadian 
government provides considerable funds in support of Bench u a second language 
education. In the United Sutes, few funds are available for second language education. 
Some parents must pay for in.^ction of a second language to their children (Ridcards, 
1984). 

Thus, administrators, educates and parents alike must carefully consider the 
context in which research findings are found Also, because French immersion is a 
relatively new research field, one can expect new itsearch findings to evcdve, change and 
even contradict past ones. 

This study has shown the anglophone principals* percq^dons of their rede in 
relation to French immersion educa^ They indicated that die lack of knowledfe of the 
Bench langua^ has not affected their role u administraton althou^ diey admitted 
knowing Rtnch wouki be an asset However, it wouklalsobe inleiesting tofindout what 
the subjective realities of the French immersion teachers are concerning the lack of 
knowledge of Rench of dieir principals to see if they fed that students and themselves are 
indeed affected by it 

In diis a nuoLber of principals indicated that they lely heavily on **un(^Rcial" 
head tetchen or coordinators to assist diem in various areas. Aldiough diis coping strategy 
is perfecdy logical on the part of the principal, there is always an inherent danger that 
imniersk)n teadieni wiU be given responsibiUties in areas diat are so 
jmisdiction, tspodaHy when it comes tt> matters <tf evaluating language and pedagogical 
skills of their colleaguest Another potential danger is that diese teachers can become 
overworked and burned-cut over a given length of time. These factors can in hct affect 
their teaching performance because of lack of time to fully attend to their teadiing duties. 

o to 
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Moftovcr, because these teachu*s who receive no officiil title or added itniuneration are 
assigned added reqx)nsibilities of an administradve natnre, and are not always given extra 
preparation time, credit or recognition for their efforts, they could become reaentfiil and/or 
lose some oi the enthusiasm diat tfiey initially exhibited when entering their tespecdve 
schods. I believe that princ^Mtls must re^diink this coping strategy as it can easily lead to 
the exploitation of **unofficial head teachers**. 

A last reflection worth noting is Aat as I was interviewing princqNds and analyzing 
the data, I noticed that because of the lade of gualififid French immersion teachers, school 
boards and principals often had to choose between two types of teadiers when hiring 
French immersion personnel: those who possessed adequate French language skills and 
less than adequate pedagogical skills, and those who had good pedagogical skills and 
naediocre oral and written language skills. I found that some school jurisdictions had a 
tendency to select the first type because administraiors were concerned about die notion of 
die French immersion teacher being the sole language noodd to the s Otherschool 
jurisdictions tended to opt for die second type erf teachen because of their concern for staff 
unity. Boards ^ho hired francophone teachers because of their French language 
conq)etcndes appear to experience more problems with staff unity because acculturation oi 
these teachers takes time. Therefore, die sdection <tf French immersion leachen remains a 
big dilenuna. Periiaps, the provision of ongoing orientation workriiops for new teachers, 
eq^dally those from Quebec, wouU dissipate the **militancy ** problems, and pemiit school 
boards to hire teachers with adequate language profidency skills more often than diey da 

Implications for Practice 

There are several implications for practice that have resdted £tom tins study. I have 
numbered and listed them bdow for the sake of clarity. 

1 . Schod district and school level administrators must not only be perodved to be, but 
also be committed to die concq)t of second language education. 
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2. School disirict and school level adnunittrators would benefit from tttending 
workshops ind/or courses on the tmplenaeot^^ 

its problems. 

3. Because of the nature of the Fnnch immersion context, French immersion 
principals must be open-minded and willing to adapt since dieir new role will most 
likely require tnmsfomiation of views and penonal a^ 

4 . Principals would benefit from being given moir time to prqMit for their new role 
by their school district administrators. Time would allow them to instill in diem a 
better understanding of the philosophy of second language learning as well as a 
greater understanding of the program needs such as human and i^ysical resources, 
etc. 

5 . Principals must keep abreast of new research findings which may affect important 
decisions regarding French immersion issues in dieir district or tinck school The 
issues could pertain to student transfers, helping factors in student achievement, 
benefits of early and middle ot late immersion, etc. 

6 . Principals need to examine a variety of ways to promote instructional leadership and 
quality instruction. 

7 . Administrators of French immersion programs must develop and maintain effective 
p^^hlic relations and interpersonal skills due to die politics of French immersion in a 
dual-track school This means that they must be aware of the expectations of 
parents and the k)cal school community as well as the sqpedal needs of students and 
teachers. 

8 . Principals must become sensitive and knowledgeable about die Ftench cuinxre as 
diey are woildng widi many frBncq)hone teachers. 

9. As some school juri^ctions already are and others will be leaning more and nmre 
towards hiring one bilingual administratcx* to be part of die school administmtive 
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tusru it would be useful for unilingual principals to acquire a basic understanding 
a^idwocidng knowledge of Ac target language. 

10. Principals should be encouraged to make contact with other principals of French 
immersion programs in cider to discuss potential or existing problems related to 
immersion before and after implementation of the progrant 

11. It is crucial for principals to set up a network of resource people knowledgeable in 
French immersion and in the Fiench language, so that they may rdy upon them 
wheniq)pn){mate. 

1 2 . When relying on unofficial head teachers or coordinators, principals should provide 
extra preparation time for them to toctt the added administradve responsibilities 
required of them. 

13. Primnpalsshoukl encourage their French immersion teachers to perfe^ 
language oral and written skills and/or pedagogical skills. 

14. Orientation sessions for French immersion teachers (eq)eciaUy those fixxn Quebec) 
who are new to the district would be useful 

15. Principals should encourage and schedule grade level meetings to take place 
between teachers of different programs. 

Implications for Research 
The f<^llowing implications for rescaich are based upon the findings of this study. 
In essence, all respondents found themselves unprepared w&en they were first asked to 
administer French immersion programs. At least one respondent stressed die inqx)rtance of 
school district personnel to better understand the context of Bench immersion programs 
and the need for long-range planning. All participants found that although the lack of 
knowledge of French did not hinder their role I's an administrator, they admitted diat it 
would definitely be an asset Some principals confess ed that they could not q>preciate the 
"nuances*" of French instruction. It would be interesting to find out to what extent teachers 
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perceive this as a probleoL In addition, much of the principals* time is spent **balancing 
programs** to maintain unity and hannony. Wha( about pro-active leadership in sdiool 
effectiveness? Finally, most respondents insisted diat ioomersion students do not differ 
£rom non-immersion students. Research findings art quite contradictory on tiiis issue. 

Based on die findings of this study, it becomes evident duu in order to improve the 
effectiveness of schools with a French inunersion prcigFam, die field of education would 
benefit if further research were done on the ftrilowing top^ 

1 . Effective ways to educate and prepare anglq)hone principals to administer French 
inunersion programs. 

2. Effective ways to educate and prepare school district personnel about second 
language education. 

3 . Comparison between ihe ef fecti /eness of schools run by angl(^hone and bilingual 
(French and English) administrators. 

4. Perceptions of French inmiersion teachers on the effectiveness of anglophone 
principals of inunersion programs. 

5 . Comparison between the effectiveness of dual-track schools and Rench immersion 
centres. 

6. Differences between non-immersion students and immersion students. 

7 . Differences between iiiimersion and non-immersion parents. 

8. Irench inunersion as an educational innovation worthy of planned diange. 
Although much more is to be learned in the field oi French immersion instruction, it 

is hoped tiutt this study will help shed some light and understanding on die difficult role of 
anglophone elementary school principals in the context of French immersion programs in 
Alberta, 
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APPENDIX I 

Much 28, 1989 



(NameofMndpal) 

My narns u Nxx)b Lamuie and I am now b^n^ 
whidi I am pieMttdy wofcinf OB in padiil iUfi^ 
Mailer of Bdttcai toii dAdmiBiainMioa fa die Dwy 

theUnivcnityaf Albeita. My tfwrit tqpte b Tlie A ft iiiiiii irMlM i of Pwc h kmmlon 
piofnunt in Albecta's Efamwiaiy Sohooli by anffapkoM PrindM". TUi Ma 
pro poaai h aa atrendy been approved ^ my adv toor. Dr. Mai| MBl Ihnt bfiy and by ite 
UnivcBriiy of Alberta Bducaiional AihidhlHiaikMi Ediica Rayiew OoBWHiWae. 

I am contacting you upon itoommendatioB of a coikaffie of [nane and poaMon l , who 
saggested diat you uMy be able and willing lopartidpale fa IMMmtifn^im 
pnndpalt wim little or no knowledge of the neaeh faagaage who mt pnaently 
a dm i ni siering Btenchimmerrion programs at die elemertaty level fa your dli^^ 

If you chose to be a respondent fa diis study, your paitic^wtion would entail Ae fii^^ 

1. FiUingoutaveryshoitdeniogn4>hicquesdonnatie. 

2. Paiticqnting fa a one hour audio-taped faieivkw.achedufad at fonr convenient 
and dnUng widi the five reaeaich questfans wUdi you wiU find attadie^ 

3. Readfagacopvof thetFuiscripdonof dieiniervie«7,whidilwillmailoutloyou, 
for accuncy of information. 

4. Partidpating fa a tetefrfione or an fa-penon foIlow-iq> interview lo peradt you to 
add, omit, ^inge, or confiim the infofoiaiion discussed dwiqg the fint interview. 

Please note that although quotes will be used fa the thesis pobticadon, bodi aoooymity and 
confidentiality fa regud to names of principals and soioob will be icqwded. Also 
paiticipants will be able to opt out of die sady at any time for any given leajoB. fa 
addition, a cc^y oi die results of die study will be fbrwaided to die paitic^t's schod 
disufet oential office. 
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In Older 10 eiqwdite the papowoik to Hekl ServioM mp^^ 

districts to have their princ^Mls imrotvcd in this study, I will be tekfbociag yoa shoctiy ta 

yoier tcfaool to inqidre iis to yow dedrioo whether cr not 10 pc^^ 

In dw event that you will be tUe tnd willinf to paitidpate in tbii study, please ful out and 
sign die release form, which is also attached. 

Thank you very nuich for your attention to diis matter. Looking forward to hearing fiom 
you. 

Yours truly. 



Nicole Lamane 
Attachments 
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APPENDIX n 



PENDING PERMISSION OF THE SCHOOL SUPERINTENDENT. 
.1. 

. AM ABLE AND WILLING TO PARTICIPATE IN 

NICOLE LAMARRE'S IHESIS STUDY AS PER OUTLINED IN HER LETIER 

POSTDATED 

MARCH 28TH. 1989. 

I UNDERSTAND THAT ANONYMITY AND CONFIDENTIALITY OF NAMES OF 
PRINCIPALS AND SCHOOLS WILL BE RESPECTED DURINO THE ENTIRE 
STUDY AND IN ITS PUBUCATION AND THAT I MAY OPT OUT OF THE STUDY 
AT ANY TIME FOR ANY GIVEN REASON. 



SIGNATURE 
DATE 
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APPENDIX in 



Spring. 1989 



Dear (Name of Ptincqnl]: 

As agreed u^xn, I am fionvaidiiig 10 you two interview 

place between the two of us 00 [date]. One of the oopief it of the original tmiscript 
whereu the odib' copy it die tnoacite which wv leviMllqr 
of die peopte and adwolmeittioned (fating dteig^ttview. 

Also in die left margin Ok' die tranicript. yoQ win find coinnenii dutt I have iBide abott 
inteipretation of die interview ooatent Please indicate in die right margin yoor own 
comments about die interview in ad(fidon to dianges, oinisiiaos, etc. 

Please be advised diat I will contact you at die end of die mondi to follow-up on your 
comments about die inicrv^ transcripL 

Thank you so much for your cooperation in my study. If you have amr questions, please 
fed fiee to contact me at ddierU of A - 492-4913 or at home - 3S2-8872. 

Yours truly. 



Nicole Lanuore 
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APPENDIX IV 
DEMOGRAPHIC QUESTIONNAIRE 



1. H(mwottkiyouriieyoqrabUityy(tinimn«k^faI»encb 
mrec/ ricMC cncm JDC nmm MB i g I 



LBuB MOQtnK BW B UBIK 

undemanding 1 2 3 

^waking t 2 3 

reading 1 2 3 

writing 1 2 3 

2. Induding this acfaool year, how naany yean of adniinistndvee^ 
hadin9(»ools7 PSease circle die q)pro|iriaieanfwer. 

a. 0-2 years 

b. 3-Syears 

c. 6-10year5 

d. over 10 years 

3. Including dus year, how many years cf administrative eiqMrieiioe hive you had 
with Ftendi immersion prognuns only? Please dicleqippopriaie answer. 

a. 0-2years 

b. 3-Syeani 

c. 6-lOyean 

d. over 10 years 

4. Whidicategoiy best describes your sdKX)!? Please drdeafpropriate answer. 

a. Dual ndc school' a school in which tfiere is ooodsienoe of bodi die regular 
English pcx>gram and die French imnersioo program. 
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b. Rrench immersion ceotirt t school whidi solely houies Rrencli immenion 
pcofnuns 

c. Mtthknltunl oennt: afcliDdwliichboaiesai«sulvEng|ialipiognnn,a 
I¥efK^ immer^ im>gnm at wdl as anoifaer Moond lai^^ 

d. OdMT please q)ecify. 

Which grade leveb does your adiool ofo 10 the student popol^^ 

a. K-6 

b. 7-9 

c. 10-12 
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APPENDIX V 

INTERVIEW TRANSCRIPT EXTRACT 

Nicole: M-m-m. Okay I think that brinp nt to « Moood ooettkn which is 
criticdiiicideaBtfMtyottiMycrMiafMt itmwp en^ 
knowledge of French. It it guile w lm d to mm m q /mrio mM u t periape it 
wo^ be, ah cin fbr an eiuniple dM ye« cnU wak M hi «^ 
u an Afhnmistiainr wished yon had knoim d» I^eacli taBfaafB bat 

Alan: Again, ah diinking about tfusquesdoo, the oal|y real |«obkmditt I had sod Fvenm 
into it 00 two or dme oocasioM is dtriag iBadNraivahittloa* ii!!isialfydw«^ 
problem where you can't (paoae) ftiUy a od a u awil what Ae aaaolwr is trying to 
do and I tel tlutt there is a vidd ii dMio isd wooio triB XMhar B iBf avaareia 
since she went dnoogh dds and dM aha andl hada^aNlciperiiosaiitiat 
is diat I probably wasnt aUa 10 help teas anoh (psMQ) at I rimddlm baas 
ableiohadlbeeoabieioundentandaMcdy whttshewa s tyfam odo. Even 
though we discussed this in English BQsyiwkwiaBltoeaBregtfnvgKdienagwn 
maybe it was die httk of experim of which I win ah ande 10 faMr 00 Im 
dealina widi Frendi immenioo totally. There% diere'S a praniaiioB sitBadoo 
diere &tt I think is veiy, veiy neoesssKy and I wasnt oooyletdy isnqMi^ 
paiiicular area. 

I^icole: M-m-m. 

Alan: And 111 talk about diat later too. Uh... 

Nicole: Okay lo for exmq) le in the instances of cfvaluatioD, liaw do you cope in tfiose 
o situations? I know that you bring in evaluation i 

Alan: Yeah. 

Nicole: Or external evaluators. 
Alan: I bring... 

Nicole: So that is how you would cope with the situation. 
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APPENDIX VI 
LOG BOOK EXTRACT 

Feb 20 

SOME ASSUMin^iONS ABOUT AFKIXVHOIC ADikllNIS^ 

Until receody. I had strongly fdt that u* ilnhuaM i that were floeot in both the 
Banish and I¥eachlangiiagetwoakl be inareeffiBcthrei^^ lUs anaonptiott was 
based UMStly on the fi«t that anttophoaeprindpabcsiMOtadeqoateiy play aa ta^ 
instnictionaI^ducatk»aIleadeiriiipiotevia"a-visftB^ Teoieit 
^ipeared that an^ophone adndnistraton ooidd not adeqnately pra^ in - s e r v k es or 
evaluation for tbdr French immenioa teacben. After obaerving and talking to some 
angk)phooe principab and aito leflecdng opon the aitfkiphoae priadpeb that I M 
witifSundcf intfaepait,Ireali2edtfaatalthoatfaafcwof tfacmareangki^^ 
still are effective principals. My new bias b now peihapi that the lack of or fimited 
knowledge of the second hmgnage mi^ not be a detriniett 10 ani^ophooe princ^^ 
have exceptional oonrnnmratinnskiDs On its most general mearing^ 
However in cases where diis does not exist, the anglophooe a dm i n is ir aior with poor 
oommunicatian skilb and who hdcs a network of qualified resooroe peopk win periisps ^ 
less siKxxssful as a French inunersion administtaior. 

Better Undsnttandwg of Life 

Feb2S - Ideas 

ftincqMlA: Administering a French immersion program is a learning process 
(professionally and personally) in i^iidh he ei^erieaced growing 
pains. 

Fd>26 - Ideas 
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Principal A:. Getting to know each other (p. 12) (understanding other culture, 
language, peopk) 2" staffs in r 
Getting along (ai pefsonaUties) (p. 17) 
Getting ready ^iqMrration) 
Gettinghdp 
Knowing what goes on 
Getting to know die program, Ae FX context 

Understanding a New Context 
Reflecting differences 
Knowing where we're going (p. 8-9) 
Wcxry and be happy (p. 10) 
Learning a lesson "Growing Pains" 
Being open-minded 

In a Note to Mncq>al A, 
I Have Presented to Him die Two Foltowing 
Categories and Have Asked Him to Comment on Them: 
L Getting to know each other and getting along. 
2. Knowing where weVe going and getting ready. 
I wiU seek his feedback at the beginning of March. 



?9 



29 



While Reading "lleawakaiiaf Aotfaetic Insight". «n artick 
by Jan Jafodzindd (1988), U of A, t few BDiioiit leim^^ 
ofMnc^A. Qy^kthelblkmiivraiBraioeitefotiiie. 

p. 126... "ItisthroaghourMuretthttwelevnwlioweare. RepiiritniaiiirifigttKl 
healing*... 

p. 142... The persooal cannot be tqwaiBd from die pcditical Qmblic) BfetQte, u 
many fenrinim claim, OEHUt be ooogniem widi one% political ityle"». 

Note: Peihq>8 this is why Prindpal A has to become move open-minded towards 
French immersion so that his personal style would have to come into 
harmony with die public image dMt he found himself having to develop and 

t p ai ot ain. 



Feb 27di ^89:Chose 2 classmates for member checking 
Carol - Lynn Oldale 
DelLidce 



Feb 27th '89:New diemes cieqnng vp 

Making a difference - Maldng one's mailL 
Owning die program - Being (or becoming) reqxMunUe for it 
. 1+1-1 

"Hey, wait a minute!" "You 
too, hey!" 

"Don't be afraid, it's not going to bite you!" 
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Bdng "one". 
. "Yes, there ire side^fiiBcts". 

Maybe coixxptud frameworic should be dnnied 10 fo^^ 
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